This article has sought to contribute to discussions concerning the value of inter-sentential patterns of code-switching (henceforth ISPCS) particularly in the context of EFL classrooms. Through a detailed analysis of recorded data produced in that context, distinctive features in the discourse were discerned which were associated with males' and females' inter-sentential switches. By looking at language choice against the background of this patterning, one can understand the complexity of the occurrences of inter-sentential switches in the classroom. A few studies on ISPCS in EFL classrooms have been hardly conducted to determine the gender-based inclination among EFL teachers. For this reason, there is a lack of awareness on the part of English language teachers about the qualitative and quantitative use of ISPCS in the context of Pakistani EFL classrooms. For the purpose of investigation, the ethnography of interaction was selected as a research design to record and transcribe the sessions of eight resource persons of Allama Iqbal Open University. During the analysis, the results of the study indicated that all the male and female teachers switched code in the boundary of ISS (henceforth ISS). Moreover, in the light of the data analysis, trends were determined among male and female teachers for the patterns of inter-sentential switches. In short, this paper tried to develop an understanding about the phenomenon of inter-sentential switches to get a better insight of the teaching/learning situation in the EFL context.
Introduction
Code-switching appears intertwined with a range of inter-linguistic phenomena in language contact from strict interference to several other kinds of language mixture. Code-switching has been studied primarily in everyday talk and in social interaction between members of a particular speech community which implies a synchronic approach. In this study, the researchers aim has been to approach the ISS as they emerge in the EFL classrooms, which is a complex linguistic repertoire in terms of both linguistic resources and verbal genres. The arguments in this article are based both on theoretically-oriented works and on the data collected from research work conducted to investigate ISPCS in EFL classrooms. The connecting thread in this work is the need to understand the differences in the usage of inter-sentential switches between the interactants of EFL classrooms. Classroom life is socially constructed and it also acknowledges the dominance of social interactions in all that occurs in classrooms.
Interactants interact with each other as members of the class and construct different patterns of classroom communication which define interactional and interpersonal behaviours of those interactants in that particular situation. Learning in classrooms is not merely a process of learning a language, but it is also a reflection of language through which teachers determine their code to cater for their students' need by applying different codes of interaction in the domain of EFL classrooms (Green, Kantor, & Rogers, 1990, p. 333-364) . Therefore, it is a fundamental requirement of the EFL classrooms to investigate the trends of male and female teachers about the use of the ISS. Despite the significance of the phenomenon of ISS, an insufficient attention is paid to the dimensions of ISPCS. Focusing on the same deficiency, the researchers tried to develop more understanding of ISS in the context of EFL classroom.
Aims of the Study
The following points are summarized by the researchers as the objectives of the study:
i.
To identify EFL male and female teachers' patterns of ISPCS in the EFL classrooms;
ii. To explain how male and female teachers accomplish their interaction in the EFL classrooms by using ISPCS; and iii. To define the ways in which EFL teachers achieve proper coordination of communication in the interaction of EFL classrooms.
Operational Definitions of Code-Switching
Gumperz (1982, p.59 ) defines code-switching in these words: "The juxtaposition within the same speech exchange of passages of speech belonging to two different grammatical systems or sub-systems". Valdes-Fallis (1981) states that code-switching may be defined as the alternating use of two languages at the word, phrase, clause, or sentence level. These two definitions are considered as operational definitions for the present study.
Research Questions
The following research questions are used to guide the work under study:
Q.1. How can ISPCS verify the choice of male and female teachers in the discourse of EFL classrooms?
Q.2. Does inter-sentential switches differ among the male and female EFL teachers?
Code-Switching In EFL Classrooms
Code switching may be considered in relation to language acquisition. A number of research works have been postulated as to how an individual attains language and these are discussed in the following lines. Chomsky (1975 Chomsky ( & 1979 suggests that language acquisition takes place as the brain matures and exposure to the appropriate language is obtained. Chomsky also suggests that people are aided by innate universal language structures and as children learn, they realise how to express the underlying universal structure according to their particular culture, as described by Bootzin, Bower, Zajonc and Hall (1986) . Behaviourists do not accept this biological theory and suggest that language acquisition is a verbal behaviour which is an example of operant conditioning, as advocated by Skinner (1957) . Behaviourists argue that individuals are reinforced by their own speech which matches the reinforcement of providers of affection during childhood. A point to note here is that the theories rely on exposure to appropriate samples of the language. And the same is true while acquiring second language, teachers switch code as a strategy to compensate the deficiency on the part of students. For the same reason, communication in English can be a barrier for many second-language learners because English serves both as a content subject and also as the means of instruction in classrooms (Brice, 2001, p. 8) . Martin-Jones (2003, p. 6) explains that "Bilingual teachers and learners routinely use code-switching as an additional meaning-making resource within the ongoing flow of classroom talk. Code-switching is used to demarcate different kinds of discourse: to signal the transition between preparing for a lesson and the start of a lesson; to distinguish classroom management talk from talk related to lesson content; to specify a particular addressee; to change footing or to make an aside or to distinguish the reading aloud of a text from talk about the text".
Martin-Jones (1995) explains that two studies by Milk (1984) and Guthrie (1984) shifted the focus to the accomplishment of interactive acts in EFL classroom discourse. She further claims that "more attention was now given to the ways in which teachers and learners get things done with two languages in classrooms and to the way in which language values are transmitted through communicative choices" (p. 93). Milk's work used an adapted version of Sinclair and Coulthard (1975 cited in Martin-Jones, 1995) to record a twelfth grade civics class activity, where a Mexican-American teacher used a bilingual pattern to teach in that class. With the help of the recorded data, he focused on the patterns of the code-switching. According to Martin-Jones (1995), Milk's study claimed that English was the dominant language and this dominance put the majority of Spanish students at a disadvantage. Cook (1989) provides another method of using code-switching as a second language teaching tool through reciprocal language teaching. This method requires students to switch languages at predetermined points, putting students in pairs who want to learn each other's language. Thus the students alternate between the two languages and exchange the roles of student and teacher. A similar system may also be used whereby the teacher uses code-switching by starting the lesson in the first language and then moving into the second and back. Cook (1991) describes that this practice makes the lesson as communicative as possible and is similar to the 'New Concurrent Approach' (NCA) presented by Rodolpho Jacobson. The approach helps teachers to balance the use of language switch at certain key points, such as during important concepts, when students are getting www.ccsenet.org/ies
International Education Studies Vol. 6, No. 11; 2013 distracted, during revisions or when students are praised and told off. On the basis of this view, switching may be used as an effective teaching strategy for second language learning (Skiba, 1997) . Skiba (1997, p. 10) delineates the function of code-switching and claims that it allows the students to become autonomous over a period of time whereby the teaching is reciprocated from the teacher to the student. Cook (1991) suggests that the use of code-switching in the classroom would provide for a bilingual norm whereby code-switching is seen to be an acceptable method of communication. Students then would feel comfortable switching languages within normal conversations providing for a bilingual society. It has also been outlined that code-switching may facilitate language development as a mechanism for providing language samples and may also be utilised as a teaching method for teaching second language. Jacobson's (1983) view is that languages are best mixed in the classroom by code-switching, if languages are separated then teachers will have to teach each subject twice once in English and once in Spanish. Moreover, language separation is based on content and then it will be impossible to decide which subject should be taught in which language. According to Jacobson's (1983, p. 5 ) NCA, teachers should be permitted to use inter-sentential code-switching. Jacobson fears that in intra-sentential switches a child is not exposed long enough to any one language and then it would be difficult for him to derive the grammatical, semantic and lexical rules of both English and Spanish. Thus with the settlement of these issues, both teachers and students can establish classroom discourse in accordance with the requirement of the EFL language learning paradigms. McLaughlin, Blanchard and Hammink (2000, p. 14) maintain that code-switching significantly enhances the expressive capacity of an individual; and Genesee, Paradis and Crago (2004) also urge educators to recognise the communicative and metaphorical values of code-switching. Code-switching, according to these researchers is a device of 'great semantic power'. Hammink (2000) further clarifies that children who code-switch are expanding their code-switching strategies from the merely communicative to the rhetoric, and a well-informed educator can assist in this development, just as he/she assists the development of other communicative capacities of his/her students. The need for a better understanding of code-switching phenomenon among classroom teachers is also emphasised by Valdes-Fallis (1978) in these words: "An understanding of code-switching is especially important for those classroom teachers whose students include Spanish/English bilinguals" (p. 124). Very little has been said about the characteristics of bilingual speakers who habitually alternate between two languages in their communities. According to Aguirre (1988) , language alternations or code-switching in the classroom are obvious and unavoidable with culturally and linguistically diverse children and special educators should regard language alternations as a communicative strategy employed by the students learning a second language. Unfortunately, a true understanding of language alternation behaviours is a phenomenon still not understood by professionals in education and it may be perceived as a controversial issue (Baker, & Jones, 1995) . However, it is the consensus of many in the field of bilingual education that it is a normal occurrence, and its use as a language choice in instruction is perfectly legitimate (Brice, 2000) . Hammink (2000 , p. 8 cited in Macswan 1999 clarifies its significance and claims that children's attitudes toward code-switching are greatly affected by the attitudes of their caregivers. Recognition on the part of the teachers of the expressive power of code-switched discourse and the sophisticated linguistic knowledge required to effectively employ the mode, should serve to alter the prejudicial opinions they have about the practice.
It was observed by Haugen (1987) that code-switching was consistently ranked as least acceptable by teachers. Moreover, the researchers agree with these comments that bilingualism is misunderstood by educators and course developers and due to this teacher misrepresents language processes and cannot devise lesson plans based on the balanced use of languages (Hamers, & Blanc 1989) . So, it is essential to make teachers and educators understand the utility and benefits of code-switching in the EFL classrooms. These are just some of the ways in which bilingual teachers and learners negotiate their way through classroom interactions as they attempt to make sense of each other's contribution. Martin-Jones (2003, p.7) explains that "with the passage of time, particular interactional routines get established, class by class, and bilingual teaching/learning events take a particular shape". It has been found that participant-related switching by learners in classroom interaction often consists of what Lipski (1978, p. 76) describes as "an attempt to override communicative stumbling blocks by falling back on L1". Participant-related switching is also used by teachers in a "heterofacilitative" capacity (Romaine, 1989) anticipating that learners would not understand an upcoming utterance if it were in the target language, they fall back on L1. Indeed, participant -related code-switching has been found to predominate among both learners and teachers in classrooms as diverse as bilingual education programmes for linguistic minority children in the United States (Zentella, 1981) .
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Research Methodology
The main research design selected for this study was ethnography of communication and this design helped the researchers to explore ISS in the EFL classroom. These interactional patterns helped the researchers to discover and describe ISS of both male and female teachers. Ethnography of research is selected for the study keeping in view "HOW" and "WHY" nature of the research questions. Also, it was a prerequisite to explore the phenomena as non-participatory observers, and this strategy was mainly adopted to observe the trends of the ISS between male and female teachers in the EFL classrooms. Sessions for teachers were audio recorded after getting approval from each of the resource persons. Keeping in view the parameters of heuristic research, the sessions were observed and recorded without restricting the natural flow of the EFL classroom interactions. The population of the study was selected from the EFL classrooms of Allama Iqbal Open University. Eight teachers were identified as additive bilingual whose two languages combine in a complementary and enriching fashion (Li Wei, 2000, p. 6) . The study was delimited to explore and analyse the ISPCS related to EFL classroom discourse to explore the gender based trends of this kind of ISS.
Data Collection Strategies
Audio-recording of the sessions of the EFL classrooms was used as tools for data collection. Eight sessions were observed, recorded, transcribed, and almost twelve hours recording of the EFL classrooms was made in total. Recorded materials proved very successful for the purpose of description and analysis of data as Burns (1999, p. 94) clarifies that "Audio and video recordings are techniques for capturing in detail naturalistic interactions and verbatim utterances. Used in the classroom, they are, thus, very valuable sources of accurate information on patterns of interactional behaviours which may not be obvious during the actual teaching process."
The researchers used the audio recording repetitively to replay the events to describe and analyse the data to determine trends of the ISS between determined participants.
Data Analysis
For the purpose of analysis, all the objectives of the study were identified by the specified theme to infer the conclusion from the findings. Audio-recording was used as an important tool at the time of analysis of the data. According to Eisner (1991) "note-taking and audio-taping are crucial tools in conducting any qualitative research because they provide the researcher with reminders, quotations, and details for both descriptions and interpretations". The researchers used transcription conventions used by Van Lier (1988) . The purpose of using these transcription conventions was to avoid any confusion and to communicate what actually had happened in the classrooms. The researchers added some symbols from his own side to define all the aspects of the sessions and these added symbols are shown with asterisks (see Appendix # 1). After the transcription of the sessions, the first step followed by the researchers in analysis was to formulate inferences from the collected data. The foremost theme of the study is the investigation of inter-sentential patterns of code-switching in the EFL classrooms and this fundamental theme helped the researchers throughout at different stages of research.
Discussion on Results and Implications
In the process of analysis of ISPCM, the following different patterns of switches were observed: code-switching from English to Urdu, and code-switching from Urdu to English. The researchers found some obstacles during the analysis of ISPCS. Some of the teachers' utterances overlapped with intra-sentential patterns of code mixing (hereinafter ISPCM) and had dual implications for more than one utterance. And it was difficult to determine whether the teachers switched their code for ISPCM or ISPCS. It caused trouble to the researchers during the analysis of the data and to sort out this problem, the researchers set the definition of romaine as a yardstick to differentiate between these two closely connected patterns of switches. In the following sections, the selected representative examples of the teachers' ISPCS are presented to determine the trends between male and female teachers. 29 T: OK, the parents actually, due to certain reasons and , ( wo pay nahi kerna chahtey) they don't want to pay. They don't want to have the extra burden of that child because of this reason that. (wo doosray school mai ley aatey hain) they take him to another school I found a child should be handed into grade H, simple is that.
Male Teachers' Intra-Sentential Patterns of Code Switching

80
T: The third type, in the characteristics of test is discrimination ( ) (specially schoolon main, collegon main esa ho jata hai) usually it happens in schools and colleges, all the students are very happy, it was so easy ( k marey bhi marks aa gaye) that even I got marks. ( ). Sometimes it is so difficult that it becomes difficult at least for a Student ( ) and sometimes it's easy for everybody ( k wo jo parhney wala baccha hai or jo nahi perhnay wala baccha) a child who works hard, and a child who never works hard, they're all get marks together // 86 T: OK, we will give 40% for their exit something 25 percent will get D grade and some material, intentionally give some questions for discrimination among those. ( theek hai na to hum kya kertey hain k ) Right so what we do is that those who really want to get through, they go for 40%. This session provided small variety of ISS. It is important to clarify here that, in this session; the teacher's ISS were related to the informal discourse (An informal discourse is meant for other than classroom agenda items) of EFL classroom. The table given below presents the details about the number of uttered ISS. In this session, the female teacher provided many examples of code-switching related to classroom discourse. In this session, female teacher No.1 provided many examples of ISPCS related to classroom discourse. In the case of this teacher, the ISS can be interpreted as a personal style of the teacher. Moreover, it just occurred due to the fact that it was her personal style as a bilingual teacher. Code-switching occurrences depend on the social situation requirement or stylistic preferences. A Bilingual speaker code-switch to their weaker language to add colour or blends the two linguistic systems according to his/her needs or preferences (Valdes-Fallis, 1978) . Switches of this session truly reflect the situation as mentioned by Valdes-Fallis. 
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T: Agreed, agreed, // (lekin dekhein baat to ho rahi thi) but we were talking about that teaching is a work of heart and nothing else.
Inter-Sentential Pattern of Code-Switching of Female Teacher No.2
This session provided numerous examples of ISS and in this session teacher used mother tongue for an extended span of time. The reason for the use of mother tongue may be that she had a limited experience of teaching at the university level. As Auer (1984) defines that "one should not expect that every alternation case would have a particular function or have to do conversational work, because some cases of language alternation may be the result of a lack of competence in one of the languages." The same situation was observed in her session as mentioned by Auer. She was the first teacher who provided examples of ISS. She switched from Urdu to English to perform different functions due to her continuous delivery of session in Urdu. Crystal (1987) while explaining the similar situation claims that there are a number of reasons for switching from one language to another and the first of these is the notion that a speaker may not be able to express him/herself in one language. So, he/she switches to the other code to compensate for the deficiency. In the case of this female teacher, Crystal's first reason justifies the style of this teacher because she continuously used the mother tongue.
The following This teacher provided numerous examples of code-switching. She provided thirty six examples of ISS and these switches occurred at word level, phrase level and sentence level. The following table provides details of ISS uttered in her session.
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International Education Studies Vol. 6, No. 11; 2013 221 T: (Theek hai nain dil balliyon uchal raha hota hai teacher ka daikha na saray paraishan ho gay) The teacher feels happy at that time that she has made worried all the students, that is the face validity.
223
T: You have prepared that test, how is it possible. (us waqt mai ne barey josh mai banaya tha ab mujhey samajh hi nahi aa rahi kesay kerna hai.) At that time I made it enthusiastically but now I don't know how to score it. When you don't know how you can expect from student he can do this. Sometimes you notice whenever you receive your paper( dhai dhai safay likhay hootay hain. Theek hai). two and a half page is written, ok?? What happens from the supervisor that two and a half pages have been written and you think oh what I have done! 337 T: And comparatively difficult words for writing. Keep this thing in your mind that sometimes we need comparatively easy words so we can communicate.(Theek hai na? k Jaisay aap kisi ko koi mushkaal word day dain gay to woh to peraishan hoo jai ga. Jaisay) right?? As if you give a difficult to someone, he'll surely be worried as one of the person at some university; I don't want to mention that university. Otherwise if you use very difficult words (theek hai nai moon teda kar keh baar baar English bolnay ki koshish karengay) right, trying to speak native like English at that time you will not be.
353
T: The problem here is that when we study and when we understand reading is sometimes we find difficulty we keep on looking sentences (her 2 minute baad humain dictionary kholni hoti hai check karna hoota hai) after every two minutes we have to open the dictionary and check it They are four, (ap mai se koi ye peechey walon key saath mil ker four ka group bana lein,) Anyone of you join those sitting at the back and make a group of four. Three and two, and that is five and that is six,( ap kindly yahan aa jaein, ager ap ki narazgi nahi hai to,) You kindly come here if you are not angry ( . ) Now each member of the group will get a copy of the syllabus, I think everywhere there are four people, (nahi nahi agey, yeh in key saath bathiye, ap please thora sa) No, no, at the front, sit with them, you please a little(( )).
Results
The representative examples indicate that ISPCS were used by the teachers in the EFL classrooms to accomplish different functions. However, the analyses of the sessions indicate that all the eight teachers used ISS but some of the teachers' switches were not in a great number as compared to the switches of the other teachers. Furthermore, on the basis of data analysed, female teacher No.2 provided a great number of ISS. Her delivery code was other than target language and due to the same reason she provided extensive examples of ISS. It shows that she could not extend her talk in the target code throughout the session. It is significant to reflect that all the teachers provided examples, whether more or less, related to ISS. All the tables provided before the analysis of the session are collated in the following table.
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Total female utterances 203
Grand Total of male and female utterances 288 203-85=118 Table No . 9 reflects that female teachers are more inclined towards ISPCS but senior female teachers' numbers of ISS are comparatively less as compared to young female teachers. And the same results are found in the category of male teachers, and on the basis of these results it can be verified that trends of ISPCS are more prevalent in younger/less experienced male and female EFL teachers. The results of the study showed that all the teachers, both male and female, presented a variety of ISS. This kind of code-switching is particularly prevalent in the teacher talk as Martin-Jones calls it discourse related code-alternation (Martin-Jones, 2000, p. 6). Moreover, Jacobson (1990) proposes that "teacher may code-switch at some key points such as when concepts are important, when the students are getting distracted, or when a student should be praised or reprimanded."
Conclusion
On the basis of the results, it was found that it was an unavoidable and inevitable phenomenon because teachers' code-switching was mainly in the ISS. In the EFL classrooms, interacants must focus on the content and the language of the discourse. And for this purpose, the teacher must know how he has to focus on language and contents without breaking links of the classroom discourse. During the analysis of the sessions, it was observed that all the teachers followed the self determined course for the use of codes and due to this reason the number of switched utterances vary at a higher level. In a Pakistani system of education, English also serves a dual role: As a compulsory subject and as a medium of instruction. In public sector schools, English is used as a content subject and its use as a medium of instruction is not clear in the language policy and this uncertainty results in code-switching among the interactants of EFL classrooms. Therefore, after analysing the situation in the EFL classrooms, the researchers recommend more conscious and cognizant use of inter-sentential switches particularly at the level of proficient bilinguals. Focusing on the indications of the results, it can be recommended that a clear language policy should be devised for the promotion of effective interactional patterns in the EFL classroom. The same can be substantiated from the above outlined literature review that code switching may facilitate language development as a mechanism for providing language samples and may also be utilised as a teaching method for teaching second languages. Irrespective of the benefits of ISS, these switches can cause interference in the acquisition of the target language code if they are not used carefully only as a teaching method/aid. However, this situation demands immediate attention of the policy planners to determine the prerequisites of ISS for the better development of interactional patterns in the EFL classrooms. Accordingly, the nature of ISS patterns of interaction should be further traced out to understand the interactions between teachers and students. In this paper, the researchers have laid a foundation for future researches that may explore further dimensions of teachers' and students' talk in the EFL classrooms. Finally, a meaningful language use in the context and flexibility of the curriculum are underlined as a crux of the study. The most outstanding recommended actions are as follows: Teachers must be well aware of students' proficiency level because the sensible combination of native and target languages can enhance the learning competence of the students. Furthermore, a language philosophy values any www.ccsenet.org/ies
International Education Studies Vol. 6, No. 11; 2013 language variation for the purpose of human communication; hence the dual use of language is the only way to establish a point of deviation from TL in an EFL classroom if based on the urgent needs of the learners. Instructional activities for linguistically diverse students must not only be interactive in nature but also be rich in the cultural context for comparative and contrastive analyses of native and target language connections.
"words" A word or set of words with asterisks indicate soft utterances.
(( )) Double parenthesis surrounding statements provide either scenic description or non-verbal action description.
( . ) Parentheses around a dot on a line or between lines indicate a pause or lapse of time.
[ Open brackets indicate the onset of simultaneous talk between the linked utterances. = Equal signs come in pairs, at the end of one line or utterance, and at the start of a subsequent one; the talk linked by equal signs (whether by different speakers or same speaker) is continuous and is not interrupted by any silence or other break.
// Double slashes indicate a point at which one speaker overlaps another.
?? Punctuation marks indicate intonation contours (rising and falling in intonation in question); they do not indicate grammatical status i.e., question.
out Underlining indicates emphasis.
(h) The letter 'h' in parentheses indicates a common laughter.
Today
Utterance bolded and in italics indicates that utterance was actually said in Urdu but their translation is provided for the purpose of understanding the transcripts by English readers.
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